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Welcome Message

Public schools support Americads founding val
critical to the health of our democracy. They directly drive the future economic health of our state, our
nation,and our world.

Unfortunately, they also do not work as well as they should, or must. Can anythingvideatone?
counts?How can a group of motivated citizens make a difference?

ThisImpact Guideexplores the options.

How Do We Work? @ Full Circle Fund is an engaged

philanthropy organization in the San

We invest attention up front to understand the > Francisco Bay Area. Our members
contribute their time and talents in support of

motivations of our members so that we can choosg, i, entrepreneurs and change agents in
projects that match their interesdtge carefully various categories of civic life.

select grantees and/or projects thatraagposition Participating in Full
to deliver great results. We identify tasks of realisgificle enables us to contribute meaningfully to
scope, and form effective teams with strong the improvement of our educational system.

leadership to deliver on themhef wefollow By giving in ahWhay that connects financiall |
: resources with human resources, we multiply
through onwhat we say we will do the impact of both. By working together in

Across the various projects we undertake, a fewteams, we have a greater impact than we

ultimategoals remain constant: could individually. We also learn more along

the way.

1 Improve the effectiveness of public schools in
preparing children for college, work, and citizenship;

1 We emphasize projects that improve the effectiveness of schools semawrievand minority
students theattttd@hofmtdédn are ol

1 Although we identify ourselves mainly with the Bay Area, we are willing to tackle challenges that must k
addressed beyond the local level; and

1 We feel drawn to projects that enable us to advance our knowledge and experience. Ouigawn learnin
of longterm value.

ThisImpact Guideexplores the many ideas that compete for suppgbednest to improve student
learning. | hope you will be inspired to join us in this important work!

Jeff Camp

Chair,Education Impact Circle
Novembey 2®7
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Background

This document presents manyiaps for helping schools and school systems. Before we delve into these
options, however, 1t iIs constructive to confrot
weakest in America.

Are Cal i for ni a édmerica® third gsfagdéiorghe average our schools grow up to becothe
Broken? second grader in Massachusetts. workers and leaders of our

communities. If we want California to

h cally ri Does it matter if California children have a bright futur N we afford t
Each year, a stiically rigorous start off slowly, one might ask, so long ave a bright future, can we amord to
accept demographic excuses for poor

sample of 4th and 8th grasltake tests as they catch up later? Unfortunately,

X . N 5
knownastteo Nat i onds Rep,0r )} akfd Odt8hrgnade NaEp Rprformance?

(more formallythe Natu?nal reading scores are among the worst in  In any case, the data leave no room
Assessment of Educatlonal_ Progress the nation, and 38% of students score fordenial.Cal i f or ni ads chi l
NAEP). The resultsthough imperfect, 0 b el o w Réseasch suggeésts that poverty scarbehind hose in other

enablegesearchers find policymakers ©¢hildren not reading at grade level by states $ dothe children not in
comparestudentachievemenietween

the end of third grade are at seriousrisg over ty. Californi ads
states, gradesid subgroups of never graduating from higtheol?! scorebehind those in other stateand
e L0 . ~ hi
Californiachildren score poorly on Could these awful results be sodoCal i '0 rniads white
these tests. . . gtudents and Asian students.
explained by demographics, some ask
In2007Cal i f orni ads Beforle angwenrnd this question directly, Sometimes, people who work in
reading s csaok@avas 209, versus a it is worth asking anotherinreturn. Cal i f or ni ardtatedsyc hool s f

national average of 220. Our state is should it matter? Are poor results these findings. They wonder whether

not dead last in these rankidyge 6 r esomehow better for California if they the comparisons are honest, and worry

about even with Mississipppuisiana, can be o0expl ai nedtatbhey are heing amedtfoetbes | ar ge
Washington, D.C., Arizona and numbers of nowvhite children and failings of a broken system.

Nevada. But we are 27 points behind children in poverty? The children in

Massachusetts, which scored 236.

Unfortunately, this is a big deal. Ten 2007 State Ranks* Lunch Not
Oscal e s repesentbugilyo i N (acpranouwoso Al Program PL””Ch o Bffzk isparc  White
; ; - Students Eligible '0gam (0f30)  (of42)  (of 44)
an entire year of educational abeint. UTIESS Bt g Eligible
Some object that tGrﬁ@éF?adirlgests arendot
. . . . Massachusetts 1 3 1 5 6 15 1
quite fa!r tq California studer?ts, pecause Florida 21 7 9 6 1 5 11
the desiguliffersfrom the California Texas 31 21 21 9 13 11 10
Standards Test, or because other states CZ‘"fom'a | 48 S0 44 19 29 aE 29
. P Grade 8 Reading
cheat a Il'FtI,a‘o_r example b_y providing Massachusetts i 7 i ) 7 3 3
extra testing time to English learners Texas 31 29 17 6 10 12 5
This amaints to quibblingThe fourth Florida 33 30 39 7 24 7 35
rade reading assessment evaluates California 48 >0 46 17 37 39 a
9 ) 9 Grade 4 Math
whether children can read short Massachusetts 1 2 1 8 2 16 1
passages and understtrain Texas 20 6 13 2 3 3 3
Florida 21 10 16 14 10 2 11
Californiads chil drCdfefnagar e 4/not49 wi t4hi ni8 35 43 24
quibbling distance of the skills of Grade 8 Math
. . Massachusetts 1 8 1 1 12 12 1
children elsewhere in the country. Our Texas 15 7 5 5 4 1 3
average fountgraders read Florida 35 33 34 16 18 11 29
California 45 46 44 17 33 38 35

approximately as well as the average

* Based on NAEP scores.Florida and Texas results for Hispanic students may be affected by differences in how
those states administer the NAEP test to students learning English.

© 2007 1 www.fullcirclefund.org



International Perspective In 1970he econoresof China and the USere dramatically
different from one another. Today, these differences are
Some of Ca-knoWwndusinassedase world s t decreasingrapidlyAs Chi nadés middl e cl as
leaders in technologyvation. Can we at least take solac@s expectations about employment, income, lifestyle, and
in the quality of our st atesdcational attaionteht are indegfigadmpavabletb o t he r e

world? The news on this front American expectations. The
is grim. story is similar in India.

In 1999, an international Number of income Distribution 1970 Each year, the US produces

H People T
comparison of student about 1.3 million new college
proficiency in mathematics China graduates. China and India
(PISA) revealed that America each produce more than 3
had slipped to the middle of USA million, and the numbers are
the pack among developed rising every year. Already,
nations.Many found thingsto nearly 20% oCEhi na2&s 18
X 100 1,000 10,000 100,000 . .

queStlombOUt the Income Per Year Source: gapminder.org year 0|d9nr0||ln hlgher
methodology of the study. Do education, a ratio that is rising

other nations weed some fast3 One of the sources of

Income Distribution 2000

students out of the testing? Number of US economic strength is that

People

its universities attract talent
from all over the world.
California has been a strong
beneficiary of this mobility.

Are larger vocational program
some other nations skewing tt
resuls? Are these assessment
really comparable?

Nevertheless, the PISA study

Asthe colleggoing

was wide I, y 10t 1,000 10000 100000 population expands in China
u p call . o6 Income Per Year Source: gapminder.org .
and India, however, pressures
Through 2003, the US was will mount for those countries
apparently still pressing the snooze button, having slippedttodevelop research universities of global caliber in order to
24h out of 29 OECD patrticipants in the study. retain top talent. One day, A

Today, the standing of A mcgdrgtelmgl%lteamsovm Le eF\r?hCunlvgr%ltﬁzsomoqmga apde l ati v
. . . . . #n ia, rather than the other way around.

OECD nations is no longer the international comparison o

primary interest. A more pressing question is our natio

rapidlychanging standing relative to China and India.

PISA 2003 Mathematics Scores

© 2007 2 www.fullcirclefund.org



High Stakes As this oki Forevery 100mmngraderse

_ . . wor ko shi ft
Creating intangible value is often
N the lalor market has
called o0knowledge wor Kk, o0 A
. responded strongly.” A graduate
has shifted to a knowledge economy, . . B8 et
gver the world, increasing

the earning potential of highly educate ] umbers of people are .
workers has exgded, while that of less . peop . 40 E;rgge'gfo o 'i"i"i“i"i“i"i"il
getting the educational
educated workers has stagnated. .
preparation they neéat 7 e sl enroleg i"n"n"n"n"n'
ayear later

Nobel prizewinning economist Gary jobs that pay well.
Becker estimates that the value of California has many suct 16 amanas s o ¢ deyreaiin 3 years ||n||n“n|
Americads human c jplpsi Mo thanetX 6%eof orBachelords wiin 6 years
value of its tangible capital assets at the California workforgg = "= Mmoo Gnereen
least threefold. This relatively recent has atleastabacheld s d e g r e e Low ¥dRdatforaBattainment is
shift carbe quantified in the 37.2% nationwide. correhted with many social costs,
marketplace: Inthe mid9 7 0 6 s , including unemployment, homelessness,

500 f o et vl of 16 hiden v bing prepared for e 0 oo el When hien
9 Talifornia jobs. Lessthanafithof d0NO6t get the,educatic

I i 0,
By 2005, the ratio had flippg80% of . "\"i ¢ '\ 11 a5s st ud&EVEeISeS n a4 col | e ge
the value was intangible. . . .
degree on a timely basis after high
school, and about a third fail to Two 0Gapsbo
The Value of Intellectual Property .
S&P 500 Market Value complete Ilgh school at all.

Intangible Assets  ® Tangible Assets

rGr%)fc;rtl(?nately, few California

The Achievement Gap: Learning

Averages are dangerous abstractiongchievement of low income, Latino and
The students that d ¢ t African American students lags that of
€ students that drop out aré no middle class, white and Asian students,

20.3

832 averag® they are disproportionately | measured by test scores, graduation rates,
s 97 African American and Latino, and they "4 virtually any other measure.
524 disproportionately come from low The Competitiveness Gap: Learning
108 income families. achievement of American students
1975 1985 1995 2005 consistently lags that of students in other
Source: Ocean Tomo, data from Ned Davis Resdath2006 natio ns, as measured by international test
results.
The Reality Gap A (16%), B (36%), or C (28%). Public childen to attain at least a feyear

school parents are even more favorabldegree.

In the abstract, most Californians than are residents generally: iy

know that our public schools are not ercent aive their neiahborhood I n other words: 0O0the
good enough. Only 15% of survey P 9 g 1getting the education they need, but

, schools a grade of . A or . 0 . .
respondents in a key annual poll by the mine will be fine.o

Public Policy Institute of Califorrsiay In other words: 0 ]I:hrllseperp%eXir?gﬁaﬁqutoipgjceive

education in Callfornlal, onot murchkern, but my sc ?)rob L s closs to'hdre §oehot seem

"f‘ p roblem. 6 (?V er lﬁﬁiséalit); Gsagig/“c?agics\z\ﬁle‘?] it ! tto vfrfmu@h with results.

obig ptoblem. o comes to the life expectations of Communities whosehools have been
Unfortunately foschool reform, individuals. Less than 20% of African chronically ineffective nevertheless give

howeverad Real i t y Ga p é6Americanand saidwthdenis qualify to their schools passing grades when

facts collide with wishful thinking. The apply to a four year college when they asked. Over half of students who have

same survey f ound finishhigh scioall Feweoge gmto do liepeatedly failed the high school exit

are negtive about K12 education in so, and fewer still actually complete  exam still say in surveys that they expect

California overall, a strong majority of their degree. In defiance of these oddgp go to college.

state residents (80%) give their over 80% of African American and

. . Hope is a great blesgj but wishful
neighborhood schools passing grades b#tino parents say they expect their P 9 8l

thinking is derrible basis for decisions.

© 2007 3 www.fullcirclefund.org



Is There Room For HOpe? Gains in Reading Proficiency, 2003 -2007 Gainsin Math Proficiency, 2003 -2007

70% 70%

Despite the scale of the challenges,
there is also substantial good news. A
decade ago, it was very difficult to
credibly identify highchievement
schools in higipovety and high 80%1
minority settings. Today, itis easyto  20%]
identify them These schoopgowe that 10% |

60% o 60%

50%

50% =

40% |

40%

m 2003 30%

2007
20%

10%

chil drends destini o 0%

predetermined by poverty and ethnicity — susess 0 2% Sioner W sudens 2 e
These schools even have an acronym i Soures: o Nocklr base o CST data i e ca v eSO GG b on CST s st cn oy
education reform speak: 0@0Beating the

Od d s BBO sohools. poverty students consistently rack up

) How? What are the ideas,
) . high maks, naysayers no longer tend toa roaches, programs, interventions
Each year it becomes hardetieat .| i m t hat o6t hose ﬂ?i (?s R 05 ? nons,

_ . £ rn.

the oddséfor a very encouraging Rat her they cl ai |n\_/estmerr]1ts, &Sm? I_nﬁfl[atIOQSﬁhgtg%na
. ; ; i o ) aliforniaos

reaso.n. t.educatl.onal achlevgmgnt IS |earnunlegsé The di

steadily improving. California is at or

n— O

¢t c hc
€ [)o?tarln%fe[he He%eloped world, and

L ) important. . )
near the bottom of the pile in national thereby make a crucial difference in
and international comparisons, butwe BTO schools prove thatpoorand chi | drends | ives?
are moving in theght direction. minority students can achieve at high

. Answering that question is the focus
levels. The tesicore gains dhe past

The policy discourse about educatingew years show that progress can be of the remainder of this document.
children in poverty has changed SUbtlymade broadly. There are plenty of
in the last ten years or so. With the obstacles, but it can be done.
availability of BTO examples like the
KIPP charter schools, where high

Ca“forma and the Bay Area California Public KL.2 Enrollment by Ethnicity

About 6.3 million students attend California public schoolsyaed 198182 vs. 20005
than half a million go to private schools. More than 300,000 teache

in about 9,000 schools in about 1,000 districts across the state. In1t

6,000

terms, our state has about half a million students in each grade leve

Others/no data

Black (+24%)

Asian (+133%)

The Bay Area has abouteomillion students. Of these, a third qualit
for free or reduced price lunch (FRPL), a generally accepted standa
l ow i ncome. About hal-dncomdbytial **
measure.

White (-17%)

Bay Area: ~1 Million K2 Students

Alameda
22%

Latino (+287%)

2,000

Note:

From 1980 to 2005
English Learners
grew 387% to more
than 1.5 million.

Marin 3%
Contra Costa .

Napa 2%
17% San Francisco 0
6% CBEDS 19882 CBEDS 20085
Solano
8% The s tla scleodlshavé added more ti
san e Sonoma 2 million Latino students in the last 25 years,
0
accounting for virtually all of the growth in
California enrollment. English learners accou
Santa Clara
26% October enrollment, 2004 for 25% of the state

© 2007 4 www.fullcirclefund.org



Theories of Change

What is Education8tudents and Teachers spegdime in a place for learning with the right stuff and a
system that supports success.

This statement has proven useful as a scaffold. The sections that follow deconstruct this statement to
summarize prominent education reform ideas.

A Dollop of Humility |

Many people spend decades  Theories of Change @ Full Circle Fund
working earnestly to make
schools effective for children. - e C s sy What is education? Kt tsmmon

Pick an education reform idea, A Caregiver involvement

A cCarrots and sticks

and there are likely to be severe | A poverty mitigation

A Professional development
A Tenure and seniority rules
A Compensation

A Retention

government and/or neprofit PN T e
organizations earnestly pursuing sosocopions Students
it. There is no shortage of A e hborhood schools and Teachers inswuconalime por sudent
H . i . . Class sizes, catchup interventions
schoérs, either; the annya| A Virtual and home schools spending time N e it i
conference of the American Curculum and Pecagogy : . A Tuoring programs
. Standard d | i d
Educational Research A s?ir;t:&\ffﬁnfﬂ;fgg e in a place for learning A Longer school day/week/year
Association attracts more than 4 Eoneh eaaon learming ith the right stuff
10,000 attendees, all of them and a system that $upports success
sporting at | e
degree_ Systemic changes: Money: Measurement of Outcomes:
ﬁ Decentralization A How much is enough? ’/; Testing methods
. . Charter Schools A cCategorical vs. Block grants Defining goals (overall results,
The education SyStem Is too A Accountability systems A State vs. Federal vs. Local performance gap, growth model)

A Governance A District vs. School A Data systems (student ID, etc)

big to work on all of it at once,
especially on a voliger basis!

't 6s easy t o b —

weeds.

A Scoop of Hubris A Sprinkle of Magic?

To address this challenge, in 2004 Full Circle Fund began ANy Theory of Change concept, stated alone, may seem
developing a framework to simplify discussion of the many !Ik€é & magic answer: just do this, and all will be well!

dTheories of Changeé at pl gdpcaiory howeveragegenerglyquick focapopaggnst ¢  p
public elucation. During our grant process we revisit this Magic. Leaming is fundamentally human work, and humans
framework to ensure that we are taking a sufficiently high '€ complicated. To improve learning requires getting

level view of our options. Over time, our projects have ~ Multiple things right at once.

allowed us to explore different approaches and ideas. )
_ A Pinch of Salt
To be clear, we donothavealsieg 0 Theory of Change. 0

This framework attempts to summarize many of the A orazoré6 for tceirnproi/edegtrniraagrisy i de
concepts that vie for attehfi8fK AL ukd ?hdeGOSBGn fie
course, there is a certain inevitable falseness to any modellof M€ ? 0 Only changes hat affe
this sort. In a system as complex and interconnected as €achers are likely, in the end, to change outcomes

education, is it really possible to squish complex ideas into

eight little boxes? With apologies, we shall do just that.

© 2007 5 www.fullcirclefund.org



Student s eé

Answer quicklywhere does learning happen?

| t @&isk question, of course. Learning happens in the mind. One of the fundamental challenges of

education i s

Nutrition , health and
safety

Distractions and discomfort create
tremendous obstasléo learning.
Federal assistance for child nutrition is
one of the oldest and most basic
interventions in the public school
system. More recent efforts in this
general area include asthma and
allergen mitigation, bans on hégigar
drinks and snackstrfiess campaigns
to reduce obesity, and efforts to
encourage better sleep (the simplest
intervention is to start school later in
the morning).

Youth Obesity Rates

percent

25

m6-11 year olds
12-19 year olds

20

15
10

N

_—

1971-74 1976-80 1988-94 1999-02

Source: NHANES data, interpreted by Anderson & Butcher
Full Circle Investment:
Revolution Foods . The

@ statistics on childhood obesity

and fithess are moving in the wrong
direction, especially in urban schools.

About half of California d shildren receive
free or reduced -price meals at school.
Could a systemic improvement in these
services be part of a larger solution? In
2007, a Full Circle team began working
wit h Revolution Foods, a fast-growing,
Berkeley-based alternative provider of
healthy school food service.

The project team decided to begin its
work by supporting the development of
an experimental nutrition education
curriculum designed to complement the
food service.

© 2007

t o

maxi mi ze chil

In order to increase overall family
health and wellness, some
communities outside California have
had success using school sites to
provide lowcost health services such
as immunization and toddler wellness
checks Such programs have notaak
off in California partly due to
regulatory and insurance constraints.

Parent (or adult)
involvement

Studenbutcomidsr example: test
scores, graduation rates, college
attainment and loAgrm earnings)
correlate strongly with parental
educationattainment. One category
of reform intervention seeks to reduce
this correlation for lowincome
children. Some programs supplement
the parent relationship by providing
alternatives such as 0obi
big sisteré

Other programs seek to change
paent behaviors directly,
parents about actions they can take to

support their chi

@ The Parent Institute for Quality
Education (PIQE)was founded

in the San Diego area to help Mexican

immigrant families support their children

effectively in American schools.

Full Circle Investment: PIQE.

In 2005, a Full Circle project team
supported the startup o f Pl QE®& s
branch. Full Circle helped make
introductions to district and school
personnel to help the organization get of f
the ground, and directly participated in
aneffort tore-cr aft t he
curriculum and strategy to address
African-American community needs for
the first time .

drends readiness

q

Carrots and sticks

Much has been written about the
differences betweé@ntrinsiand
extrinsimotivation in education.

Many things, from TV
antics, compete with academics for a
childds attention. Ch

grudge learning when they feel
intrinsically motivated by interest in

the subject at hand. Great teachers are
masters at making learning interesting
and relevant, especially when they are
supportedby compelling and relevant
curricular materials.

Extrinsic motivation is always
seconebest, but it is also important.
The classic extrinsic motivator is the
letterg ad e : never mi
interesting, dgour homework!

Parent bibes fit in the same category.

g The €adifermiagHigh School Exit
Exam (CAHSEE) is an extrinsic
motivator. Beginning with the class of
2006, in order to earn a high school

nd i

by educating diploma, Califoria students must get

atdleast 55% of que%tions cortre_ct ona
testrofe@ngr%c?e math slliilfs,aand'ato n-
least 60% of questions correct on a
test of 1@ grade reading skills.
Students are given up to six
opportunities to pass this test
beginning in grade 10.

Opponents of CAHSEE argue that

Bay. . .
%itis dlsfcﬁrﬁlnatory, particularly for

non-native English speakers.
Opponents also point to some

or g a nevidgnce thatsdsopout rates may have

increased when the test was enforced
as a graduation requirement. Some
kids gave up.

www.fullcirclefund.org



Supprters of CAHSEE hold it up Poverty Card. IfDr. Berliner is correct,

as evidence that true consequences . reversing this waste of human
. Povertycorrdates strongly with . . . .
matter, because failure rates dropped . potential will require solutions that go
academic results. In 2004, for

sharply between the classes of 2006 | L1 but beyond tfhe s&hocils aIP -
and 2007. Schools and districts took xampl e, a u orniads
action tohelpstudents at risk of
failure learn enough to pass.

wealthiest elementary schools (with
fewer than 10% participation in the
school lunch program) surpassed the  In late 2007, Superintendent of

24% Decline in Rate of stateds benchmar k Pufbl 8 @0 I psitmtue tdmnt Hea
Students Failing the Exit Exam . N .

Academic Performantaex (API). convened an oachievem

Among schools with 90% or more of s u mmi itvibediscussion of a fact
students in the school lunch program, that often goes unmentioned: Race
by contrast, only one school achieved correlates with test scores and other
this benchmark. dOoutcomed measures (e
completion, college completion) even

Race and Ethnicity

100%

75% — -

Professor David Berliner calls I
B Passed R more %O\évec;fu %tBaB poge(r)ty.

50% H - L poverty othe wunexami und
- Faled gorilla in7lsithe cl a sTkereare manytheor@soutroot
realistic teexpect schools in high causes of this correétat Some of
250 H || B poverty settings to achieve strong those most frequently cited include
academic resultgthouta variety of hidden underinvestment; variances in
non-school social support systéms family o0social capita
o | 37240 | 20601 | Dr. Berliner suggests that education  and various effects of racism including
Class of '06 Class of '07 reform, standing alonefaded always  racebased differences in expectations.

to fall short of true success. This conversation seems to have

From health treschooto help been begumia hopeful and action
with homework to availability of role  oriented vein. This stands in contrast
models, there are real differences in  to discussion about the connections
the life experiences of poor children  between race and learning with the

1994 release of the boﬁkefell Curve

Which argue& unhelpfullyt race is

tC<I)’]rr((=ezlate|\|d }SIlVI%h ilntc()ellr%g%nge.

Some arguihat testbased
evaluation of student learning ought to
meter other points in the education
process as well. These advocatis
agebased advancement of students
through grades o0sodciadli fpmramatdisomw,cd 0
andargte that students ought not to children in poverty are the worst in the
be advanced to tmext grade if they USA according to
are demonstrably unready for it.

Repor't

Percent of Students Participating in Subsidized School Lunch Program and API,
Counseling and individual K-5 and K-6 Schools, 2004

interventions

Many issues can interfere with a 1000y

chil dds | earning, f 000 Tt
family tragedies to peer effedibese . ;
challenges must be addressechon a s 800 J r R IRt Es ot g e sy vt o
individuabass. This kind of help 9 '
requires expertise, patience and § 700 o ot ewt Vel AL SRR et sfas 0" oot
sensitivity. California ranks last among g
the states in the ratio of counselors to % 600 2T e e e
students. As of 20@56, the ratio £ |
stood atapproximatelpne counselor & 500 3
per 1,000 students. <

400

300 ‘ . ‘ .

0% 20% 40% 60% 80% 100%

Percent of Students in School Lunch Program
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eand Tesaéc her

Teachers have enormous influence over student outcomes. This section discusses models of change
related to improving the effectiveness of teachers and teaching.

Recruiting great talent to many things that can be done to help detergood people from teaching.
the classroom fill the pipeline. Direchierventions These reformers look to speed the
to attractteachers identify pools of path to a credential for people they

Attracting talented people to the
teaching mfession in sufficient
numbers has been a constant struggle
in California Many factors have
driven tacher shortages, including
population growth, reductions in class
sizes, and major changes in
professional options for college
educated women.

talent and take steps to attract new  believe have the right stuff.

teachers from them. Examples

include collegeampus recruiting Retention

(Teach for America is the most noted

example), communibased recruiting,

and drives to encourage classroom

aides to obtain teaching credentials.

Relatively little work has been done to

attract miecareer job moves into
Women compse over 2/3 of the teaching, though pgeams promoting

teaching workforce, a ratio that has ~ teaching as a pestreer option for

remained stable for generations. In  retirees have enjoyed some success.

1964, over half of working women

with college degrees were teachers. ByCredentialing

1996, the ranks of colleggucated

Many reformers express concern
about turnover in the teaching
profession. On averagee
retirementurnover at ahat 6%?!2is
about the same as most employment,
but averages conceal variations.
Turnover tends to be much higher in
high-poverty and higminority
schools where working conditions for
teachers are worst. Nationally, about
half of teachers depart the prefen

. Californiads t eaowthnrfivegears.dent i al i ng
women had. grownNdramancaIIy and rules are §et by a combination of Age Distribution of KL2 Public
teachi ngeodsu c;aht aerde V‘%H?%%tl?)r?a%d policies of the School Teachers, 2003
work had fallen to,ls%w'th Commission on Teacher Credentialing >
increased professional optifors (CTC). Over hébf teachers in w0000

women the teaching profession has California earn their credentials

struggled o attract the strongest through the California State University
candidates. In the 1960s, about a (CSU) systert. Oversimplifying
quarter of alemaldeachers had greatly, there are two schools of

graduated in the top 10% of thei thought about teacher credentials: Jess 000

college class. Byismtorg,%ndﬁgrgigrﬂo?e: only
tenth had done sb.

30,000

20,000

Number of Teachers

o The omore is more PP FF I
Unfortunately, teaching is very been generally ascendant in the first Age Range
Iabor—|ntens|ve’ and therefore decade Of the Sbentury partly Source: Center for thuture of Teaching and Learning
expensive. Stafélated costs (wages : ; '
P (wag driven by the requirement of the No To make matters worse, teachers of

and benefits) are by far the largest o | et Benind Act (NCLB) that the Baby Boom generation will soon

category of expense in the school ever teacher be 4 X oy h
system. As the prodivity of the rest y aeadhretireinéntagenad the swubtire y

tthe US N ded qualified.o It t aoktie StatSt€avherrefirémeiyt ystdms  t 0
orthe ¢ t_ect())nomy. as expa|r|1 €d: " obtain a teaching credential thtoug  creates strong disincentives for
Wages forjobs requiring a college normal channels, and teacher teachers to work more than 37 years in

degree have risen at about twice the
rate of inflatiot9 Teacher pay has
roughly kept pace with this trend.

credentials are increasingly subject the syeem
specific. The rationale for such
credential requirements is to protect
Ultimately, the supply of teachers  children from unqualified teachers.
depends strongly on thigractiveness The
of the profession. However, there are

Some question whether teacher
retention is an appropriate goal on its
own, however, since not all
0l ess i sargueo r eegperierfdd GehchiE®srare equally
that complex credential requirements effective with students.

© 2007 8 www.fullcirclefund.org



Distribution

Schools with high concentrations o
low income and minority students
needeffective and wefprepared
teachersHowever, these schools
often have some of the toughest
working conditions in the education

system.Within a few years, teachers in

many oftthese schools either leave the
profession or move to a school where
there are feer distractions and more
support. The Center for the Future of
Teaching and Learning (CFTL) calls
this phenomenomaldistributioh
teaching talent.

Reformers interested redistribution
of talent emphasize a combination of
opusho or opabPlush
approacheassign teachers to schools,
changng collective bargaining
agreementshere necessary
increase the power of the distpiletn
the deployment of human resources
centrally

OPull o
various kinds to attractperienced or
effective teachers to choose such
assignments on their own. Such
incentives include promises about
working conditions, recruitment of a
strong school leader, arrangements to

move teachers as a group, reduced or

flexible work assignments, and
increased compensation.

Teacher development and
collaboration

Professional develipmbénbad term
that encompasses both training that
teachers receive through their
employers as well as other traifiamg
pay or trainingor-credit. At its best,
professional development helps
prepare teachers to address the
challenges of their work and the
expectations of
educational standards. At its worst, it
distracts from the real work of
teaching children.

© 2007

Teachers pay for some of their own

of continuing education. Incentives
for this education are built into the

risk that these unfunded liabilities

¢ professional development in the form could become a state obligation.

Teacher preparation and

salary schedule; by earning additional induction

credits, teachers qualify for additional
pay.

aliforniabs
system does notv@many passionate

Many have observed that successful defenders. Few believe that the

schools have the feeling of
occommuni ties of
professional development and inquiry
are integrated with the activities of
teaching. Such collaboratiohasdto
put into practice for many reasons,
beginning with the limitations of time.
Collaboration, prep, staff deygment
and meeting time are all negotiated
elements of thehteacher contract.

e s

%gnrbl?dgegs aré ftight, districts and

unions safeguard classroom time as
theirtop priority. In those
circumstances, time for non
instructional work tends to be
squeezed.

approachesHealth®Benefits enti ves

Like all employers, school districts
are struggling to address spiraling
health care costs. One reform option
in this area would be to collectivize

health benefits at the state level rather

than leaving them to the discretion of
local distritnegotiations. Another
would be to include coverage for

teachers in a larger health care reform

solution.

Districts that were slow to drop the
practice of offering lifetime health
benefits are grappling with expanding
liabilities that are gradually soming
funds that would otherwise go to the

classroom. Across the state, the total

unfunded liability for such contract

system produces large numbers of

| e aellprdparedl beginnimMd) ezluic&ors.

New teachers arrive in school with
little practical classroom experience,
and a combinati on
training and formal etie-job training
get them through the first few years.
@ and 2007 Full Circle Fund
supported the New Teacher

Center, an organization that helps school
districts to create effective mentorship
programs for new teachers.

Full Circle Investment:
New Teacher Center . In 2006

Cal i f oBeginnireg@eacher Support
and Assessment(BTSA) program is one of
the strongest in the USA, and the work of
organizations such as NTC have proved
that direct support can reduce early -

reer turnover rates significantly.

mong other work, the Full Circle Fund
project team helped NTC initiate work to
promote funding for new teacher
mentorship in other states.

guaranteed benefits has been estimated

to exceed $20 billion (the vast majority

of it in one districd Los Angeles

c "’Ulnifie&).o'lrh@ Eiaﬁré)a%loes not have

many districts with serious challenges

in this area, but there is a long term

www.fullcirclefund.org

teacher

of






